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Summary of key findings for parents and pupils 
 
This is a good school 

 
 This strongly developing new school benefits 

from experienced leadership and effective 

support from the Maiden Erlegh Trust.  

 The ambitious headteacher and senior leaders 

have a clear vision to build on successful 
practice brought over from the sponsor school, 

while simultaneously developing the school’s 

own identity and character.  

 The school’s ethos is built on the values of 

equality and inclusion, leading to a culture of 
mutual respect and openness. Diversity and a 

sense of vibrancy permeate the school. 

 Senior leadership is strong. Middle leaders are 
committed to driving further improvement and 

are developing well. 

 There is an eagerness to learn across the 

school. Pupils show positive attitudes to 

learning, and teachers are willing to refine their 
practice.  

 Pupils’ behaviour is good. Strong relationships 
between staff and pupils help pupils feel secure 

and promote their learning and personal 

development well.  

 Attendance is above national levels and 

improving, and exclusions are low. 

 Safeguarding is a real strength of the school. 
Vulnerable pupils benefit from timely and 

effective support when required. 

  The most effective teachers show good subject 

knowledge and use questions well to 

encourage pupils to explain their thinking. 
However, there are some inconsistencies in 

teaching, and not all pupils are supported or 
challenged well enough to do their best. 

 The rich curriculum offers pupils a wide choice 

of subjects. Enrichment programmes offer 
extension for the most able. Many pupils also 

enjoy a range of extra-curricular activities. 

 Overall, pupils throughout the school make 

good progress from their starting points. 

However, leaders’ evaluation of pupils’ current 
progress towards their aspirational targets is 

overgenerous. 

 Pupils who join the school with standards 

below those typical for their age, and pupils 

who have special educational needs (SEN) 
and/or disabilities, make particularly rapid 

progress. 

 Governors are well informed and visit the 

school regularly. They are committed to using 

expertise in the trust to improve the school 
further.  

 Leaders apply a range of strategies and 
interventions to improve the quality of teaching 

and help pupils falling behind to catch up. They 

do not fully evaluate the impact of these 
actions on pupils’ achievement. 
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Full report 
 
What does the school need to do to improve further? 
 
 Improve the quality and consistency of teaching to that of the best in the school. 

 Clarify the way assessment information is used to evaluate the rate of pupils’ progress 
so that it more precisely reflects outcomes across subjects and year groups. 

 Strengthen leadership further through robust self-evaluation, following up the steps 
already taken to improve by measuring the impact of actions on pupils’ achievement. 
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Inspection judgements 
 

Effectiveness of leadership and management Good 

 
 The headteacher has established a successful, engaging learning community over the 

three years the school has been open. Ably supported by senior leaders, he has built 
on the tried and tested practice and policies of the Maiden Erlegh Trust to create an 
inclusive school which meets the needs of its pupils well.  

 Leaders from the Maiden Erlegh Trust give effective support and challenge to the 
school’s leaders. The headteacher is given strong guidance by the executive 
headteacher. The trust has successfully recruited, developed and retained high-quality 
leaders, teachers and other staff. Professional development, including trust-wide 
training, is well targeted and effective. Leaders are managing the annual growth in 
staff and pupil numbers efficiently. 

 Throughout the school, staff are hard working and committed to ensuring that pupils 
thrive, feel safe and gain the confidence they need to achieve. Newly qualified teachers 
and those new to the school are well supported. Staff are proud to be members of the 
school.  

 Routines are well established. Consistent application of policies, alongside a 
commitment to inclusion, contributes to a respectful and harmonious environment. The 
school has recently been recognised by a national award for its work to promote 
equality. A sense of ambition permeates this diverse and vibrant school. 

 Teaching overall is good and enhanced by subject-specialist teachers, although there is 
some variation in the quality of teaching across and within subjects. Subject leaders 
show a determination to improve the quality of teaching and learning further by 
implementing a range of responses to address aspects which could be even better. 
However, leaders’ monitoring focuses on checking that actions have taken place, but 
does not yet evaluate precisely the impact of the actions on pupils’ achievement.  

 The special educational needs coordinator (SENCo) ensures that funding to support 
pupils who have SEN and/or disabilities is used well. The SENCo identifies and 
implements suitable provision so that these pupils make very good progress. The 
SENCo rigorously checks the impact of strategies used and, where necessary, changes 
the response until the pupil makes the desired progress.  

 Leaders use the Year 7 catch-up funding well to support pupils who enter the school 
with below-average attainment in English and/or mathematics. The ‘purple pathway’ 
provision, focusing on English and mathematics support, has had a positive impact.  

 The curriculum provides impressive breadth, given the limitations of the school 
currently being smaller than the national average for secondary schools. A number of 
subject-specialist teachers from the sponsor school, Maiden Erlegh School, teach part 
time at Maiden Erlegh School in Reading, and this enables the school to offer a very 
wide range of subjects at GCSE.  

 The curriculum is enriched by a range of extra-curricular provision, which is well used 
by pupils. The most able pupils are also offered an enrichment programme after school 
to help raise their aspirations further.  
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 The development of pupils’ spiritual, moral, social and cultural education is a strength 
of the school. Pupils are well prepared for life in modern Britain through the successful 
promotion of British values within the curriculum and a strong ethos of equality. 
Diversity is celebrated and there is a culture of ‘openness’. Pupils are encouraged to 
share their ideas, and they listen actively and respectfully to other people’s opinions. 

 Pupils’ work is regularly assessed and compared with the aspirational targets set for 
them. The way the data is presented implies that the great majority of pupils, across 
the curriculum, are making stronger progress than they actually are. Leaders use this 
information to reach an over-positive evaluation of current outcomes. School leaders 
also judge achievement across the core subjects of English, mathematics and science 
as being equally strong, whereas, in fact, science lags behind the other subjects.  

 A low proportion of parents responded to Ofsted’s online questionnaire, Parent View. 
Of those who did respond, eight out of 10 would recommend the school to other 
parents. The school is oversubscribed for entry into Year 7. 

 
Governance of the school 

 
 Both the trust board and the local advisory board have high aspirations and 

expectations of the school. Governors bring a wide range of experience to these 
different levels of governance within the trust.  

 Governors have drawn on the strong practice in the sponsor school to establish a new 
school in a more challenging environment. They are rightly proud of the development 
of this caring school, where pupils can learn well and be successful. 

 Governors visit the school regularly and are well informed about the school’s work. 
Consequently, they have a detailed understanding of its strengths and also those areas 
that need to be further developed as the school grows.  

 
Safeguarding 

 
 The arrangements for safeguarding are effective. 

 The school is a nurturing, caring environment in which every pupil is valued. Staff have 
very positive relationships with pupils and know them well. This means that staff are 
alert to any changes in pupils that may indicate a concern. Pupils feel safe in school. 
They are confident in knowing that there is always a trusted adult who they can speak 
to in school if they are worried about something. Staff have received appropriate 
training for their roles and responsibilities and know what to do if they have a 
safeguarding concern.  

 The school has well-developed systems in place to secure the well-being and safety of 
pupils. Safeguarding records are up to date, and referrals are followed up promptly and 
are well documented. The safeguarding leader works well with other agencies to help 
families receive the necessary support.  

 Statutory procedures for checking the suitability of staff to work with children are 
efficiently managed. Leaders ensure that regular training and updates about 
safeguarding are effective. 
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Quality of teaching, learning and assessment Good 

 
 Pupils benefit from teachers’ secure subject knowledge across a wide range of 

subjects. Teachers have high expectations, and they expect pupils to do their best. 
Teachers set tasks which are designed to engage and motivate pupils. Where teaching 
leads to good or better achievement, skilful questioning probes pupils’ thinking, to 
develop deep understanding. 

 The most successful teaching takes close account of pupils’ individual starting points 
and uses a range of strategies to meet their needs. However, where teaching is less 
effective, teachers do not consistently stretch the most able pupils and so they do not 
make as much progress as they are capable of making. At other times, pupils are 
presented with tasks which they are not equipped to tackle because teachers do not 
plan well enough to provide low-attaining pupils with enough support. 

 Teachers know their pupils well. They regularly check their pupils’ progress through 
assessments which are moderated. There are examples of effective feedback from 
teachers, in line with the school’s expectations. In these instances, pupils clearly 
understand what they have to do to improve, and they act on this feedback. However, 
there are some instances when the assessment policy is not being used effectively to 
help teachers plan the next steps in pupils’ learning. 

 Teaching assistants provide precise support and challenge for individuals and small 
groups of pupils during interventions and sessions out of lessons. During lessons, 
teaching assistants offer skilful questioning to help pupils who require additional 
support to work things out for themselves. This is promoting better progress for pupils 
who need to catch up or who have SEN and/or disabilities. 

 
 Personal development, behaviour and welfare Good 

 
Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is good. 

Teachers and pastoral leaders have created a caring environment. Staff know pupils 
well, respond in a timely manner to any concerns and maintain contact with parents as 
much as possible. 

 Pupils told inspectors that they know who to turn to if they have a concern. They 
report that, on the few occasions when bullying takes place, they are confident that it 
will be dealt with adequately. Pastoral staff are alert to difficulties faced by pupils, and 
they offer effective support. 

 Pupils have a good understanding of how to say safe when using the internet. They 
appreciate fully why they should not give out personal information when using the 
internet or social media. 

 The school provides strong support to vulnerable pupils. There is a graded response to 
helping pupils to overcome the difficulties that they are facing, including mentoring by 
older students from the local University Technical College and Reading University, and 
also counselling by professionals. 
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Behaviour 

 
 In lessons and around school, pupils’ behaviour is good, and the school is an orderly, 

well-organised environment for learning. Teachers have high expectations of pupils’ 
behaviour and use the school’s behaviour policy consistently. Pupils respond well to 
these expectations.  

 Pupils are polite and show consideration for others. They are punctual to lessons, fully 
equipped, and are ready to get on with their learning as soon as they arrive. Pupils 
settle to tasks quickly, as they are used to the established routines.  

 Pupils’ attendance is broadly similar to the national average, and it is improving. The 
school has worked effectively with individual families to improve the attendance of 
those pupils where there is cause for concern. 

 Rates of exclusion are low. 

 

Outcomes for pupils Good 

 
 As a member of the Maiden Erlegh Trust, the school sets highly ambitious targets. No 

pupils have yet completed GCSE courses, so there are no published outcomes for this 
school. To check that information about pupils’ outcomes is reliable, leaders ensure 
that pupils’ work is moderated by subject experts both within and beyond the trust. 

 The school’s performance information, along with work seen during the inspection, 
shows that, overall, progress is good, and in some cases, very good. Progress made by 
disadvantaged pupils is similar to that made by other pupils with similar starting points.  

 However, rates of progress vary between and within subjects, depending on the 
effectiveness and stability of the teaching. In some classes, especially those taught by 
non-specialist teachers or supply teachers, pupils’ learning is not being fully extended 
or supported. Overall, standards in science are not consistently as high as in other 
subjects, although there are examples of excellent work by pupils. However, pupils’ 
positive attitudes to learning, and the consistent classroom routines, enable them to 
progress steadily, even when teaching is less effective. 

 Pupils who have SEN and/or disabilities make strong progress from their varied starting 
points. Additional support enables these pupils to make rapid gains because it caters 
precisely for their individual needs and links very well to work in class. The effective 
support provided by teaching assistants under the determined leadership of the SENCo 
improves pupils’ self-belief and the progress that they make.  

 Some pupils in Years 7 and 8 who start the school with low attainment follow a 
separate ‘purple pathway’ provision for several subjects, including English, mathematics 
and humanities. These pupils progress rapidly due to well-planned teaching. As a 
result, by the time they choose their GCSE subjects to study in Year 9, they have 
caught up well enough to pick any subject from the wide selection available. 

 In a few subjects, most-able pupils make slower progress than other groups in the 
school. Work seen in lessons and in books shows that some of the most able pupils 
could be further stretched and challenged. During work scrutiny, inspectors found that 
many pupils wrote convincing accounts to explain their thinking when they were 
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required to do so. However, these high expectations are applied inconsistently, and 
sometimes pupils’ work does not reach the highest standards. 

 The development of pupils’ literacy skills is a clear priority, and opportunities are taken, 
across the curriculum, to promote pupils’ verbal and writing skills. Pupils read with 
confidence during lessons. 
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School details 
 

Unique reference number 141886 

Local authority Reading 

Inspection number 10046597 

 
This inspection of the school was carried out under section 5 of the Education Act 2005. 
 
Type of school Secondary comprehensive 

School category Academy free school 

Age range of pupils 11 to 16 

Gender of pupils Mixed 

Number of pupils on the school roll 540 

Appropriate authority Board of trustees  

Chair Nick Jones 

Headteacher Andy Johnson 

Telephone number 0118 966 8065 

Website www.maidenerleghschoolreading.co.uk 

Email address MERoffice@maidenerleghschool.co.uk 

Date of previous inspection Not previously inspected 

 
Information about this school 
 
 The school opened as a new free school in September 2015. It is sponsored by the 

Maiden Erlegh Trust. Governance is by a local advisory board which reports to the 
board of trustees.  

 The school is currently smaller than average and presently has pupils in Year 7 to Year 
9. There is no published performance information for the school because no pupils 
have completed key stage 4. 

 No pupils attend an alternative provision. 

 The proportion of pupils known to be eligible for the pupil premium funding is similar to 
the national average. 

 The proportions of pupils from minority ethnic groups and of those who speak English 
as an additional language are well above the national average.  
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Information about this inspection 
 
 Inspectors observed pupils’ learning in 28 lessons across all year groups. Eleven of 

these lessons were visited jointly with senior leaders.  

 Inspectors looked at a range of pupils’ work in lessons, and a further selection of 
pupils’ books were scrutinised. Pupils’ behaviour was observed in lessons, around the 
school and during breaktimes. 

 Inspectors held meetings with the executive headteacher, the headteacher, senior 
leaders, middle leaders, teachers, the chair of the trust and two members of the local 
advisory board. 

 Inspectors took into account 34 responses to the confidential questionnaires received 
from staff and also met with individuals and groups of staff. 

 The views of pupils were taken into account, and inspectors met with groups of pupils 
from each year group.  

 Inspectors considered the views of parents, taking into account 35 responses to the 
online Ofsted parent questionnaire, Parent View, 29 free-text responses and one letter. 

 Inspectors evaluated a wide range of documentation, including the school’s self-
evaluation, attendance information, safeguarding records, information on pupils’ 
progress, minutes of governors’ meetings and quality assurance reports. 

 
Inspection team 
 

Theresa Phillips, lead inspector Her Majesty’s Inspector 

Alison Robb-Webb Ofsted Inspector 

Alan Powell Ofsted Inspector 

    



 
 

 

 

 
Inspection report: Maiden Erlegh School in Reading, 5–6 June 2018 

 

Page 10 of 10 

 
 
 

 
Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 

www.gov.uk/government/organisations/ofsted. 

 
 

 
 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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